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X A. INTRODUCTION 



■ This :tepOrr,will summarize the results obtained from the "Training 

• . ' - • ' ' ■ 

Prog:^ak ft>r Directors of Educational Keseai/ch" conducterd in the Departm'ent 
of Educational Administration at. the University of Wisconsin-Madison <^ing 
the period July_l, 1967 throughAufeust 31, 1973. proVam was dev^o^ed 

as a dfrect result of a Frogtam Development Grant (Project Nuinber 6-2092-, 
Grant Number OEGr.3-6-'d^2092-1085) which-cov§ireid the T^eri'od Jione 1, .1966 ' 

'i •if ' , ^ > 

through June- 30, Thi- Program Development Grant was awarded .under 

P.L. 83^531, SeWstpn 2 (B) , as' abendefl- by P.L. 89-10, Title IV. ;The cpn- 
duct and' results of the Program Deveidpment Project were covered in a final 
repprt submitted July 10, 1967. ■ *i «^ 

' .Progress reports on the Jraining Program for Directors* of •Educational 
Rqsesifeh have been submitted alinually during the time the program' has, been 
supportacj. Consequently^ this final report will summarize inf orniat^on . 

M ^ * . 

contained in ^the^previo^is progressk ii'eports ^nd will provide additional 
evaluative data <:dixcerning the content and ^results of the pro;ferto. . Support 
for^the program during 1968-69 was p'rbvided by Graut Number. OBG-0-8-062095- 

V ' j ' * 

3517 (010); support for 1969-70 jwas jptovided by Grant Number pEG-0-9-062092- 
4254 (010) ; /sutJport for 1970-71 w^s provided by Grgjat Number^ OEG-0-70-3533 
' (520); support for 1971-72. Was provided by Grant Number 0EG-0r7l73545; and 
support fbr 1972-73>as provided by Grant -Number 6EG-0-72-4741. ^ 



) ■ 



B. PROGRAM OBJ ECTIVES 



The training program for directors 



of educational research consisted of 



up to thre6 years of graduate study culninating in the Ph.D. degree. The 
broad objective of the program \^as to prepare persons for Teaders^ip positions 
in research^ development, evaluation and dissemination activities in^local 



and^^ate school systems and other educational agencies. The following 
specific objectives served to guide the planning of a program of study for 



each trainee ".designed to enable him to: 



1. plvelop* skill in working wi^h individuals and groups in 

"planning and adminis.tering research, development, evaluation 

and -'dissemination, activities; y ^ . ^* 

• * <• • 

2. Acquire competence in the use pf reseanch skills and techniques; 

* 

3. *' Gain understanding of concepts, theories and research methods 

in disciplines related to education; 

4. Sharpen skills in written and oral communication; and' 

5« Broaden knowledge of the organization and operation of public 
schools and 'of the teaching-learning process. ' , 



C. PROGi^ COMPONEUTS 



Course Requirements 



1 



Research coft^ducted under the Program Development Grant upon T^ich the 
design of thi^ program was 'based re^^alea that (J.) certain skills which direc-- 
tq^ of reseairch* should p^ossess could _^^;?ea^ly Sie Identified ^d (2) 'incumbent. ' 
* ditectors. 0^' research were characterized ^ diversity in their, academic^ ^ 
preparation^ particularly at the undergraduate Jdvel. Thu^j^v the' first conoeri{ 

, - 1 ^ • ^ . ^ * <^ % ^* * ' 

in designinj| the training program was fcp. provide experii&nces which \5^ould enable 

tifalnce6 to develops the administrative, quantitalrlve, conceptual' and commu^i- 
/ • * _ ' • • • , > ' . 

, / ' I , ^ . . ' ^ . ^ ' ^ ^' 

cativef .skills needed by those who are expected to- provide leadership ' in 

resp^^rch, {Jevelopment ;and evaluation activitie^s and ,whi^h would equip them 



with basic knowlec^e concerning the nature of the educational process and the 
operation of the educational enterprise. A second, major concern in designing 
the)training program was to retain maximum flexibility-, with regard to fohnal 



course requirements in order that the program of study planned for each trainee 

could -be built upon his particular background of academic preparation and. 

i 

experience and permit <^im to develop one or more '^reas of 'specialization apprC- 

priate to his Ifackgroimd and interests. Accordingly ; tehe cburse requirements 

-J • . ' ' ' 

which were, established enabled the program staff to plan an individualized 

' / 

t>rogram of stud^ for each trainee by selecting, from among a variety of- courses, 

those which are most appropriate fn terms of his academic preparation and 

experiential background. Course requirements for the program were as^ follows: 

,a.^ Educational Administration 

* The following courses' in Educational Administration were eithfer* required 
or strongly recommett«ed: " ' * 



No. ^ . ' Tyitie 

Ed. Admin. 7Q2 Organization and Adm^-nistration of 

^ - ^ American Public Schools 

. ' * ♦ * ^ ^ 

Ed'. Admin.' 725 Research Methods- and Procedures in 

Educational Administration * 

Ed. Admin. 740 Supervision ^of instruction * 

Ed. 'Admi^n. 760 Computer Applications in Educational 
. " Administration ^ .-^ * 

Ed.* .Ad^i^k. 825 ^Administration of Research and . 

^ Development Activities in 
" . * School Systems : *. '/ 

. Ed. Admin. 830 FitJ&ncJng Public Education 

fid. Adi/in. 870 ' Politics of Education 

. Ed. Admin. 875 Educational Planning in the 
^ ^ Urban-Regional Complex 

Ed. Admin. 900 ' lAtemship ^ • ' 

Ed. Admi!n.\925 . Seminar:* Administration of . 

' ; Research an^^.. Development in 
School Systems 

Ed. Admin. 990 Research 



Semester Class 
Hours . Hours Required 



2 

1- 3 

2- 3 



48- 

32 

' 32 

32+Lab 



Yes 



- 2-3 


32 


Yes 


2-3 - . 


32 




2-3. 


32 . 


No ^ 


2-3' • 


-32 - 


•V No , 


6-12 / 




Yes 




■ ^ 


: , Yes 


■ -9-15 . 








b. Educational Foundations 



A minimum of/Q credits of course 'work in Educatio]^al Foundations was 
required of 'each /(irainee^ The following courses were recommended as being 
Especially releVk 

- J 




Title 



Curficulum Pli&ining 



Semester 
Hours 


Class 
Hours 


Reauired 


3 


48 


No 


3 


49 ■ 


• No 


3 


48 


No 


3- 


49 • 


No 


. 3 


48 


No ^ 


3 


48 


.No 


' 3 . 


48 


No 


. 3 


- 48 - 


No • ' 



Research Theories -an'W Procedures 
for ' Curriculum and Instruction 

Ed*^ Pol. Ao5 Issues in iJrbaja Education 

Ed. Pol.A628 Hj^tory of Education in American 
h ' Culture ' 

Ed. Poi. ^48. . Sociology of Education 

•Ed. ?sych. 301 -Human Abilities and Learning 

Ed. P$ych* .725 Theory and Issues in Human 
'/ ^ Development 

^Ed. Psych. 705 .Theofy^and Pract;ice.of Learning 



. Research - * c . . 

^ minimum 1^ 15 credits* in courses which will provide the trainee with 
the' necessary research "tools" was required. The following courses were 
recommended as being es^cially' relevant: * . / * . 

No. ' < • ' Jitle 

fed. Fsych. 570 -Foundations of EducWional 
! Measurement 

Ed. Psych. i61 Statistical Me-thods Applied to 
and. 5 62 ^ Education * " \ 

Ed. Psych. 573 Educational Evaluation 

Ed. P's^ch. ^2 Introduction to the -Design of 
^ Educational Experiments 

Ed. Psych. 861 Statistical Analysis and Design in 
Eduqational Research 

Ed. Psych. 862 Multivariate Ahalysis 

^S'pc. 544 ^ ^ Introduction to Survey Research: 

Soc. 964 ' Semiil^r:*. Design and Frocess of 
Survey Research' 

Urb. and Reg. , Techniques and Methods of Plann?lng 
Pp-aiming 721 Analysis- ' ' ( - - 



Semester 
Hours 


Class-- 
•Hours 


Required 








3J 


48 ■ 


No 

• 


'6 


96 


No 


3 

> 


48 


No 


3 


48 


No 

^ 


3 


. 48 


No 


-1 

3 


' '48 < 


No • 


3 


48. 


No 


' '3' ' 


48 


No 


3.. " 


48 


No 



d. "Social Sciences >*- ' • 

Each* trainee is required tg^ complete afc leastwiine credits^of work 
selected frpm among courses Of feredv by such, departments a-s Anthropoli^gy, 
Economics, THistory, Philospphy, Political Science*, Psychology i Wd/or 
Sociology. As "of June, 1969, reading knowledge of a foreign language is 
not required of candijiates for the Ph.D. ''degree in Educational Adttinistra- 
Vtion.' The time which trainees formerly, spent in gaining a readings 
knowledge of a foreign language is now devoted to strengthenii&g their 
.research skills—primarily through additional formal course W9rk, but also 
•through non-credit short courses ana* informal learning i^^iqperi^ncfes. . 

Infoinnal Instructional Activities , ^y*^^' - 



A wide variety of informal instructional activities i'wfete utilized' 
to supplement formal course work. liHiring their f irsC semes-rar , on' campus, 



regular meetings were held with tfie trainee^. These meeting^ j^ero, ikformal 



In nature and provided the staff with ^n opportunity t^J^cus&f^ttets of 



imnedlate concern to the trainees, for example, pl^n^^ing P^^^^ 




, study ^d i]j,eeting degree requirements in proper seque^j^^as as - - 

familiarising them wUh ongoing programs atNih^^^^a/verst^^ Jjlgconsinr- , 
Madison which were relevant to the objectives of the tralnfnj^prigram* 
Representatives of^other organizations on campus and in the Madison area 
which* are Involved in research and development also met with trainees to 
dii5j?iiss the programs and activities in which they were involved. These - 
meetings Involved representatives of .such organizations as the Research 

■ • . • . \' . 

and Development* Center for* Cognitive 'Learning,* the Laboratory for Experi- 
mental Design, the Instructional Research Labotatory, and the Wisconsin 
Department of Public Instruction's Di^Aision- of Research and Evaluation. ^, 

Field trips to visit research departments also played a proiuinent ^ 
role in the informal Instructionar activities. Field trips included Visits 
to the Mi^aukee Public Schools, the Wisconsin Department of Public Inst rue 
tion, and the Madison Public Schools. Trainees also were encou|:aged t6 



attend- the annual meeting of J:he American Educational Research Asfociation,' 



the Wisconsin Educational Research Assojciation, and other professional 
meetings . ' ' . . 

. Practlcum Experiences 

Trainees, spent ojife academi'c jjear-^-typicaily their second year in the 
/j^^v^ niregrs^ni— as research interns iii the re$»earch ^department of a local school 
/s^Wjiii an intermediate* educational agency, a stat6 educational agency, ^ 
or som^^other organization engagQd^ in- educational research and devel-opment 
* work: The'practicum experience afforded trainees an opportunity to apply- , 
the rese5*reh skills and techniques thej? had acquired to obtain firsthand 

■ ' y ■; ■ — ' A-,: ■ ■./' ' ■ 

knowledge of th'^L.-way in which research departments function, and, to become^ 
familiar with- s6me of * the problems 'anil pitfalls ot. educational rematch 

> r>r^' r \. ^ " - 'J ' ' ^ 

* , and development , work ; '/ ' - ^ 

The to^a successful an^ rewarding internship experience is the 
person In the research ^^nd Jevelb^ment agency who supervises the Intern s 
day-J:o-day experience.. . In arranging inteAship place^fents, primary attention 
was given to (1) i&ntifyin& j^earch departments (anci research directors) 

. ^yho. would provide approprj-ate "role models," and X^) reaching agreement 

with the prospective sponsor* that the intern will be giv^n an assignment which 
will provide him with a realistic^' and comprehensive exposure to the problems 
and aftivities, encountered in adminlsterijrig a research and develo'pment 
operation. In arrangii^ 'internship^ an 'attempt was made to insure that the 
r^s^arch diitern wbuld be given incij^asing responsibility as he demonstrated 
cojBpetfetice.*' Eacb\intemV moreover,! was assigned major responsibility for 

\ ..at;^as^t* one projecjt .during the coufsfe of his internship yea^. An attempt ^ 

" ' ' * ^' C ' ' ' 1 ' ^ 

also WasVmade^to insure that, insofar as practical, the intern had ready 



access to his sponsor to discuss his experiences and to receive fdvice,. 
suggestibns, and counsel . ' tns9far as possible; each research intern was . 
• regarded as a tegular iftefnber of the research agenty's staff , * 

Faculty sponsors (Professors Rosgmilleiv, Lipham, and Mclsaab^ scheduled 
regular su^gyvisory visits to each research intern .wring the academic y^ar. 
"Prior to ^d during the^upervisory visit, the professor reviewed the 
intern's weekly log and' discussed with fejie intern' any problems which haxi 
been ^countered and the assignments -^e^ad been given, ^jpie'^ f aculty^meijiber 
-also "taet with the intern's sponsor to review and discuss ^he trainee's 



assignments and activities to date and to agree upon'^any approptiate 
adjustments in the trainee 's^assignment, * * " 




The type and nature'of the reseaifph intfem's responsibilit;ies varied 



^vpm one agency to another according to the way* in which the research' 

• • ! * ' * 

^ agency was organized, the scope of itss mission, and the trainee's demon- 

strated competence, faculty members who supervised research intern's Vere 

particularly concerned to seec tSat the intern obtained .experienc^^with all , 

facets of the Research operation, had ready access to his sponsor (and to 

** * • * "* > 

the research director if the director was not the sponsor) wa^ invited- to 

. \ . • ' • . ■ « 

attend all relevant administrative st^ff meetings, and- was given signiJi- 

cant responsibility for one' or more projects. Equally important, the 

faculty membeif, in" consul Vat ion^Vith the' intern's sponsor, was able to 

identify arfeas of knowledge and/or skill .wjiich the intern needed to strength 

• •» . i . . ^ ' 

^. ^ ' ■ 

' wKSh he returned to the campus tp^ complete his^training program. 

* • ^ * ♦. ' • 

On*e* Of more interns were placed in each of th^ following agencie^ 



during -the .period 1967-1973: 

! • • ^ 

Atlanta Public School 
Atlanta, Georgia 



t t 



^•Cooperative Educational Service Agency //l! ' ' 
, LaCrosse, Wisconsin • . 

. Dade .Cpunty Public Schools 
Bade County , ^Elori^a ' . ' • 

Dallals Independei(t School District ; . 

'Dallas, Texas ' , \ ' ' • ' t 

Dayton Public Schools ' ^ 

^Dayton, Ohio* * . , 

Los Mamo^ Public Schools , 
Los 'Alamos, ^ew Mexico '\ 

Madison Public Schools* 
/' MaQison, Wisconsin ^- 

' ' Milwaukee^ Public Schools 

Milwaukee, Wisconsin ' . . 



Philadelplii^ .Public Schools - ^ \ 

* -^Philadelphia, Pennsylvania - • ' 

' 'Racine Public Schools ^ i ' . 

Racine, 'Wis\:onsin . , ^ ^ 

I ■ ■ •■■ ■■ 

^Research (^until of the Great C^ity S'chools 
* Washington, D-. C.- / 

San Diego Public Schools 

San^ Diego, Califonij,a / * > 



^ ' ^ Wi-sconsin' Department or Public Instruction 

Madison, Wisconsin ^ / ^ / 




/ ^ Wisconsin Research /and ^Development Center 
'"^ ' . for Cognitive Leamiivg^ P^^X^ 

Madison, Wisconsij^ '\ ^ . 



Evaluation of the Practicum >y "Inteny Sponsors r ' ^ - \ 

Persons who served as spQe^orsyof interns were invited to evaluate 

the internship arrangements from tneir pcfint of view and to offer suggestions; 

/ ; "/ * ' ' ' ' ' . . 

for inlprovement of the internship exp^riefnce^ The following are excerpts . 

from some of their letters: 



^'"With regard to your training program at the University^of • 
WiscondjLn, my only comment is that you have done an excellent * 

^ job" on 't;he Jim Hale I first met in 1966. Ydu have tyrned him 
from a k>rom±sing young man into a confident, 'competent, research 
admini8|:rator . • * . 

♦ "Any, Qi-lticisms I might have of the training pisogram would 
. reflect my -own personal b'ias rather 'than its ef fect/Sfr^Jim 

Hal^. It has been my * observation that research administrators 
in pL^rge public school systems tend to gravitate^to noninstruc- 
tional activity. This leaves the instructional leadership * , 
, responsibilities^tp personnel with' lesser ability as researchers. 

X.would like to' see • the graduate programs -such as yours have 
\ .a Strong* background in the philosophy of eHucation andean 

* extensive knowledge of th^ great kooks in curriculum and 

, Instruction, I at^^re^quently .frustrated when I see highly 
^ competent' graduates of educational administration , programs ^ 

^ throw themselves "into instructional leadership tasks with' an ' 
, inadeqiiate knowledge of the history of^ublic -education in . ^ 
, Ameriga. I often see otherwise competent^ administrators 

re-inventing methods^ procedures, organizational. schemes, 
' .'^ and solutions^ to persistent problems which' have received- • v 
. y '.extensive analysis \|:hrouglj the^yeairs, and which have been* \ 
^/-r^ well documented .in the'i^lrofessional literature. 

Signed: Ralph L. Hall, Director Department' of Rrograri Planning and 
o Development, Dade' County Public Schools, 'Miami, Florida 33132 

';• "An intei:nship that pifovides 'the freedom of flexibility that 
' ypur alrrangement with 'Don provided was tremendpusly"' beneficial 
*\' ■ ^ to us. I sns]^ect It was particularly valjidbla- because of pon^s 
/ . own characteristics. He isr a- person of Mgh capacity, boundless 
energy And good basic judgment/ His dissjg^rft|tlon reflects 
hi's competency in statistics and the- analysis ofdata*. More, 
important to me is his flexibility and eagerness to make prac-- 
^ tical application of research "data. " ' 

"It is this combinatiQn of research skills and broad administra- 
tive capability thafgive Don high potential in ^ the field of 
• . education." • . ' - . ' . 

Signed: .Wayne Carle, ^Superintendent, Dayton lie Schools, Dayton, .Ohio-j 



45402 
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"I would like to» write this letter in support of your research 
training^ program at*the University 'of Wisconsin^ -My opinion is" 
that you are helping to meet somfe of the critical needs forepersons 
with research arid evalu^tioti -expertise, at the public school , ^ 
level as well as at otfher prof essiohal -levels within the general 
education field. / ^ ' ^ • * / 

■ 11 . 



. * "My opinion *is' based primarily on two of /our students with whom 
I have worked. We had/Oscar Han^nsbn as an intern and then as a" 
^ftill-tlme staff member with the Office of Research and Evaluation^ 
.'"in the Philadelphia schools. I have had William Denton as an 
^ < intern in the^ Council offices in \(a'shington since lest May. 

» .J&o%h 'Mr. Hknkinson and Mr. Denton have been excellent men, with^ . * 
. ' -^iftiorough training,, and both' have fit 'well into the public school 
•activities in which we have placed tHem, " , ' * ^ , . 

Signed: John L. 4l4yman, Jr., Director of Research, ^he Council 'of the.*' 

Great City Schools, Washiiigton, D..c/ 20006 ^ * ' - ' ' • 

"My general enthusiasm fo^r your program cannot' be overstated. 
Both Mr» Escourt and Dr. Hankinson, although distinctly different 
' individuals, wete aJj^ng th,e most dependable tnembeW^f our staff. 
Yout visits, to Philadelphia are always great sources of improve- i 
ment in the'interh^s performance^ . , * / ^ 

"You probably l^now, that I often see myself more as^an advisor > , 
than ,as a boss-, and, therefore ,^ have enjoyed being asked to , ^ 
consult on' the program of each intern. This relationship has 
- probably been more beneficial to^ me than to the interns because 
I am continually forced t;o rethink my own performance .and ^style' 
anjj^irole as J give ^dvice to- an 4nitiate into fhe profession.. 

•*'ilt;*is difficult for me to' see ^any- major weaknesses in this 
system of internship;.' If I had my one .greatest wish, I would - - 
• like £o see more of, the interns 'Stick with the public school- 
research. and evalu^^ion Ybr thre^ to fiveyearsi Probably 
because they are trained in admirxistration*, most of these- men * 

.wili.be launching^into leadership roles before they ever make ^ 

ra significant research. con ^ributio]^. The price, from my personal 
experience, is high in that I dlways feel pulled between helping 

-^ tliem through their program and wanting tl\em to do our work better."' 
' Fortun^Lt'ely, some' of the doing is possible as a by-pi;o^uct. 'But ^ 

* \ I wondel: if we are, not rushing some of the men tfoo fast, and in 
^ ■ * the end' losing .the oppor^^unity , to develop their 'commitment to- 

the research' community." / • . . 

Signed: John B. Peper, Executive J)irect or,. Research and Evaluation, 

* . Schbol Distri-ct of Philadelphia", Philadelphia, PiBnnsylvania 

- * 'Evaluation of Piracticum by Trainees . ' ^ - 

Following completion of their int^hship experience, each trainee wai 
requested fo provide a written evaluation of his or her internships* The 
following' exc^rpts^were drawn from such reports: 
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"My internship expetience at the Council of the Great Citjl Schools 
in Washington, D. C, was beneficial to me* ' It provided ^periences 
and opportunities that I'm sure- would not have-been avail^le / 
elsewhere/ While^~at ^the Council; I sfe^rved as Project Director^ 
for tVQDrojects--An Analysis of Title I Projects in the Great City 
" Vbols and the Vocational Education Curriculum Development Project. 



"In the Title I Survey Project, I was able to interact wi|h the ^ 
Directors of Research and Title I ' Coordinators -in the twenty cities , I 

that were members of the Council. A major task within this project 
was the development of t^e final report which was presented to the 
U; S. Office of Education. * ^ ^ ' 

"The Vocational Education Curriculum Developinent^Project enabled mfe*-* 
to review the wdrV that has been done .in developing curriculvum fot 
Vocational Education^ ^A majoj: t^sk. within the project .was the develop- 
ment of a curriculum model -which could be u&fed by thje twenty-one Great 
CitiBs for development of a "cluster" curri^xilum. iXiring tlie p.fo^egC, 
I was able to interact witTi the Diretrtors of Vocational Education in 
the member cities. , . ' . ^ * . 

'^'feoth projects gave me the topportynity for a great deal of travel 
tl)e 'United States.- They also gave me considerable insight into some 
•of the many problems currently f acing ,the urban schools of Merica, 

"My primary criticism of the experience is one that i-' have *heard from 
many other intern%e, It is--there-is a fine line between an intern's 
experience and exploitation. 'By this 1. mean,^interns are often paid 
a much lower salary than. the position which they are^^^^if illing 
would ordinarily command. ^ ' - ^ - ^ 

"Ify experience was a *gcfod one' and I am'gratelEul for it." > 

' . ' » William T. Denton ^ 

•"I was assigned to the Office of Research in Philadelphia and placed 
in the Department of Field Research and ^Development as a Research 
Associate. 'l was assigned to District Seven, one of .eight adminis- 
trative 'districts in the;City. ^ One. of the unique aspects of my O', ^ 
experience was that I was hot viewed as an intern; rather, I was 
accepted and operatf[d as a 'jreal' researcher. 

"I was able to visit schools,- principals, and teachers* I was able 
to conduct sevetal very interesting- studied involving the aJLphabet 
mastery, of Kindergarten "chil'di^en and the ef fectivenessrof a Montessori 
progr^. I .w^s able to'o{>erate freely- and,- was given ai^ assistant* for 
an eight week period. 

"The"^ Visitation by members^ of the. program staff was* a ^vejjy valuable 
experience. By being able to, visit on-sitf they (university advisors) 
.were. able to ^'comprehend the situation with far greater ^rasp than via 
phone, letter, or interview. This on-site guidance was very beneficial, 
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"Dr. Peper, Executive Director of Research, provided , time f^r several 
in-depth interviews that were very helpful. Dr. Farber, Manager, of 
the District .l^esearch Associates,* was available at two 'meetings/a month 
fen a formal basife, but wa^ always available for matters ofc urg-ency." : 



Arnold' Escourt 



"My internship with tbe^adison Public Schools this past y^ar w^s a 

powerful learning experieni^ >that gave me many insights'" into the daily . 

operation of the central office of a- medium-si^d school teystem and - 

also into th^ir research operation in addition to presenting me with 

several challenges, . - . . , - ' 

- "The first formal cliallenge I faced was to immediatei-y modify the 
- current standardized testing program in order to make it more meaning- 
ful, i implemented sev^riral changes and then coordinat|e.d the program. 
While the testing program was in progress, I began designing the future 
testing progjram which involved a university consultant and aiv In-service 
program training 60 professional staff members. Throughout this time 
I designed, developed, and evaluated a series^'of computer-generatfed 
* verbal-format testing reports that \J7ere ^riloted at the fourth-grade* 
level. {Ttiis project became the basis for my dissertation.) 

The major cc^nstraint under whiqh I worked was the transitory nature ^ ^ 

^of my position-r-I' was an intenir in a temporary position", ' and a few, . 
people u|ed this as a rationale to work at cross-purposes wdth what I 
was doingl This problem is evaporating with my departure (as I think - 
it .would haye if I decided to assume the position on a permanent basis), 
and I have t"he luxury of a successor who is familiar* with my, goals, for 
^ ^ the research and testing^f f ice knd who is in congruence with them'. 

\ ' ' r ^ * ^ * ^ 

"Aside* £rom this, constraint, I have had few dif f icult-f^s t4iis past, ^ 
^ year. In fact, my immediate superior. Dr. Carmelg, V. Sapone, the ^ 
Director of Cur.riculum Devel(»pment , has been a superior superordinate 
in his manner of all6wing me almost total' freedom in which to operate 
ai\d supplying Maximum support. . Our relationship could n^t "be-inore 
hgirmonious nor more benef Ijoial-t-a^^^e^^ learning experience. 

^^"The formal supervision^ tfiat J receiv4d from the unive-rsity was ^ 

minimal, _although ^^appreciated' the availability of the university • o > ^ 
profejssors wllb were .there if I needed them. ♦ ^ i ' > 1^ . 

, V ' . ^ ' . , • 

"it was an excellent internship that provided to me an oppdrtunipy to 
work with competent people in a healthy environment and Broad laji^ti^^' 
. to 'Structure my ^'tiv;Lties, while I h^d the availability 'of-^fie ^ > 
resources of the Uhiversity of Wisconsin." ' \ . % 



/ 
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"The activities in which I waa^y^gaged during my internship iended to 
build upon ray specialization Ifi the area .of .research ^ncf eyaluatibn in 
addition to exposing me to ^ome of the administrative problems ,that one; 
experiences in directing and doling Research in a public school setting. 
The internship gave me an (S^portunit^ to 'get involved in both ^nstruc- * 
tional 'and administrative*^ reseai:ch» L was also fortunate to be ab,le 
to work. on several individual projects in addition to be\rig, totally * 
responsible for ohe major project — the Organizational Cliiflate Study. - 
1 feltf that this project was especially beneficial since it *gave tne 
a chance to obtain practical experience in all^ aspects of carrying ^ 
out a research project in a* public school system— from the design and 
toitiat^ion -St^ thtough to th4 report writing •aa^ dissemination phases* 
Thfe major pjroject^so provided the in temship* with' continuity . f 

^ * * > • . 

' Vl. felt /that the prepara^tion that I received for the internship was 
e^ellem. The areas of research- methodology, management .systems and 
, administrative theory ^ere of special value. « ' . ' ..-^ . 

"In regard to supervisio;a, L felt that the supervision provided ^y 4 
the Unified 'Schoo^l District and by the^ University of Wisconsin faculty 
responsible for the intertiship was very sat^-S factory . ^ 

"Overall, I would have to rate the interrfship experience tl^^t I had . 
^with .the Racine Unified Schoo:(. District as^ quite rewarding. The. only ' 
real weakness of my iiiternship as I see it was the limited size of 
the research ata|f'*o£ the district. This 'restricted the number and 
type^of personnel with'-<mbm I could interchange ideas. I feel th&t the 
avaf'^abili^y of: suc|^' personnel for this- type of communication is an 
import&nt phase of an internship experience." ^ . , - 



/ 



Geral'd Boardman 



"Ify internship was^erved in the Department of Educatibnal Research and . 
Program Assessment^f ^the' Milwaukee Public Schools. Th^e majority of *, • 
the internship activities centered on evaluations of prog^ms an^ pilot 
projects of the' school system. Much^of tfie time during^ the first * - 
semester was d|yoteji to Title I' evaluation activities and to two ho^d^ 
funded proj^c^^^ "^e second semester of activity centered on a Title 
III' project e^^itled, "A Cluster-System Approach to the Problems ,of 
a Large,SchooffiSysteB[i" — a decentralization project involving an inner-* 
citj high sch^l and four of its thirteen feeder schools. Time was' ' 
also 'devoted ira a parent opinion^ survey <jn school system problems and 
, to the 'evaluation of a teacher., ih-serviceproject .pealing with the ad- 
justment of, c^^ssroom curriculum * t o the ind i^vidual needs of inner-city 
black student^. During both semesters oFthe internship^ time was 
devcriied to contact with local university researchers, members of the 
*Wiscon^n\De^artment o^ Public Ins'^ruction and oth6r outride agencies. 

"All staff meetings and meetings' concerning the, administrative func^bioas 

of the researi:h>department were attended. ^ Periodic sj^ssiong were held 
•^with the IKLre'ctor to review the progress of the internshi^p 'program. 

Visits were uiade by the professors saperuisingVthe traineeship program 
* and the internship was given a great deal of direction as a result of 

these sessions. * 



^ ■ 



"The int^ernship w^s.a valuable experience Jwhich allowed for a proper 
perspective of a school * 5|V stem research operation.. Tm internship 
complemented th^ classrooms experience and provided for a reaHstic. , 
application o'f the knowledge absorbed' at th^^iversity to the 
problems faced in a city school. Complete congruency between th^se 
facjtors, hpweyer, was not always^ evident. • ^ • y . 

"In summary, I feel that: ^iT'^^ . . ^ I , 

* ^ 1. The internship is pr<Jpefly placed if^C;;ha...S€quence of ^ . 
traineeship experlentie. . . ' | 

2. 'The duration of\the internship seems approprliet|' since 
most assessment projects coincide with the st^aoemic year. 

' 3. *^ontacj: with intetns/^in other' school systems could be 
' / increased to allow for an exchange of experience")^. 

The axper^tence with the Milwaukee Public S.chools provided 
' ^ tor a co^lete exposure to school^ ^Btem research. , , 

^ '5. The' staff of the Department of Educational Research'and ^ 
Program Assessment .made themselves^ available, for any - ^ 
and all questions and because of their cooperation the 
/ * internship was successful." 



.Roger Giroux 



"During my int^ship in the Dade Coimty, Flori^ia, ' Schools I was^ 
provided many oppoiftupities to cooperate witih the, Research staff , 
Director of Besearch, ^Mmbers of the Division'd^Tlnstruction; other 
ctotral of f ice' dep.arttoents, and school personnel in> designing, 

^ implement^ing and r^portin^a variety of researchj related projects. 

sSeveral projects were assigned -to me for execution These encom- 
passed a wide range of topics including, among otherS,'a study ;to • 
reorganize the Division of- Instruction, a study' pJ determine optimum 
school size for, elementary^ middle and secondary, students, and a 
survey of parental attitudes ^relative to selected issues .and 
expectations for a specific elementary**T&cJ)ool.* * During the second 
semester I requegted* and was provided the opportunity to spend • • 

^approximately 9*0 percent of my time on the P^anning-Program- 

'^I^^^^B System researcli project. During both semesters, 1 wSs. 
t^flrded as a functioning member of the research staff and received 
cor^lete access to»resourc^ persons,* data files and other support 
services. I was further liKluded in all department training 
seminars^ including re*search design, behavioral goal writing, and 
computer programming. Many problem-so;Lv.ing sessions covering 'a 
wide range 'of issues provided me an opportunity to both initiate 
and te^t alternative program proposals^ , . ^ , 

^ I n 

"I f^und^y formal preparations most^ adequate to meet the requirement^: 
of^the task assigned. Probably thd best evaluation is couched in the 
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fact that formal offers for- a full-time position With the Research, 
Ifepartmeift and other' departments were made-rj was also invited^by" ^ 
members of another schooliSiistript to associate with their organization. 

' ^ "Dr.. Ralph Hall^* Director of Program Planning, Development ^nd 

Evaluation^ established an'open- 'door policy for me upon my arrival 
in Dade' County .-^^ lOn several occasions he arranged invit^^tions for 
me to attend' division staff plenary sessions afe well as meetijags 

'* with outside consxtLtants and multi-school district research ^uncil^s. 
He further r^acteli to many issues that I proposed relative to ' ; 
orgarilzation and aininistration of*research actiifrities in urb4n 

. school systems." ^ | * •* . , 

' ^James A. Hale 

\ V ' D.- TRAINEES* * ' - , t . 

Methods and Criteria for Selection t ' " , I 
^ . , ^ 

The fdrst criterion' ai^lied in selecting trainees wa,§ that the applicant 
must be admissible to ^he Graduate School and to the Doctor of Philosophy 
degree ^program in the Department of Educational Administration at the Un^vers 

of Wisconsin-Madison^ Admission to the Ph^D. degree program in Educational 

• • s ' * ' 

Administration is based on the following: . ' . 

1. -At least one plus, and more pluses than minuses, on the. 

following measures: * ' , 



Minus ^ 


Zero 


Plus 


2.75 


2.75-2.99 


. 2 .99 


3.33 ■ . 


^3.33-3.49. 


. 3.49 


75%ile • 


75%-89?ile^ 


89%ile 


1000 


lOOOTa.099' 


1100 



tJnder graduate grade point average 
,feT>ja*d|^:e grade .point average 
Miller; Analbgies Test 
Graduate Record. Exa^iination , » 

2. Recommendations froin^hr^e persons who arfe t^ualifled to pass 
-on the academic and prof essij^onal competence^ of the candidate • ^ 

3. A state;nen,t,by the applilcant identifying his specif ic-^-^x^fk^^f* 
interest aitd his professional objectives and career goals. 

^ A't A favorable vote of the faculty. " . ' 4 ' 

i In. addition to meeting requirements for admission 'to the Ph.D. degree 

program in Educational Administration, ^ppllcaiits for traineeships in the 

Training Progran^ for Director^ of Research wfere'requ^sted to take two other 
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r evaluative measures: the ^Cooperative English Tests and the Watson-^Glaser 



Critical Thinking" Appraisal. Preference was giv^ those applicants who:' 

a. Scored higher than the 75th percentile at at. least two, of the 
- following:' Miller Analogies Test, the Cooperatiye English TestsV 

'.^1*' > *and the Watson-Glaser Critical Thinking Appraisal. \' 

* . b'. Scored higher than the 50th percentile on ""both the verbal and 

• ' (Quantitative sections of the Graduate Iwcor^Exainination 

* • Aptitude Test. . ' / * . • 

c. Had a graduate, grade pToint average of 3.5, or higher ou*at least ^^ 
/ ' • 15 credits b£ graduate work. , _ ' ' \ 

*' ^ ' \^ . , 

d. Had an undergraduate grade point average of 3.0 or higher . 
. ^ > ^ , . \ . ' 

In making final selection of trainees from ^mong those applicants Who 
meet the above criteria, the following' factors were considered:, 

.Age~«prefetence was^^j^^en applicants' who were uader 35 years of 
^ ' ' age^ ^ * * .« ' 

b. Experience — preference was given applicants who have rhad exper- 
ience in^wbrking with tfhe .prroblems'of public education. (A 
limited amount of tjeacfiing an4/or administrative experience is 

'.viewed as. desirable but not essential.), ^ 

<i • . ' 

c. Education — preference was given Applicants who have completed at 
least one- semester of graduate study. • , , , ,1,^^ 

d. ' Cofamitmerit to public^chool «ork — preference was given apt>lx<^n,tis 
whose career aspioratMpI are oriented toward ^research and'^ dev^lo|)- 

* ment work in the public schools. 

e. /Leadei^hip potential-"^preference was given applicants who have 
i demonstrated leadership <^kills in theif previous positions.'^ * 

(Factors d and e were assessed through a personal interview with 
the applicant and through personal contact with resppnsible 
pfersons who were well acquainted with ^the applicant.) 



"The procedures outlined above facilitated the i4entificatlori and selection 
of able /trainees. This conclusion 'is . attested by the fact- thatr no .trainee 
dropped from the' program, and \hat the progress of trainees' through the program' 
^las, with-.^few exqeptipns, .been more rapid than thi^^^progr^ss^:>f the ^average 
doc^^o^al^tudent, desTpite the heavy demai^s 9f'the res^'arch '^rainiiig program. 

The^ following table summarizes^ the academic qualifications of traine'es 
who 'have received stipport^ under this program: 
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Name 

Allen, Mary Ann 
Boardman, Gerald 
Daescher, Stephen 
Denton, William 
Dvmfee,' Donald 
j||2iuban, Chafl«s^ 
Es court, Arnold 
GirotMC, Roger 
Gramenz, Gary 
Hale, James 
Hankinson, pscar 
Jacobson, Donald \ 
Kelly, William 
Krueck, Thomas 
Mathews, Walter 
McKinney, Stephen 
Moran, Thomas 
Nelson, Richard ' 
©idiges, Donald* ^ 
Reimer', Roger 
|rriiith, Kenneth 
Totdahl, brval 
Wright, Kenneth 



Under- 
grad.- 
GPA - 

3.03 

3.41 

2.90 

3.03 

1.79 

2.4.8^ 

2.24-'' 

^.i3c 

"2.'^;6\.. 

2.21 

2.85 

2.95 

Z.23 

2.97 

1.92 

2.95 

2.63 

2.11 

2.95 

2.31 

2.37 

2.99 

3.07 



Grad 
■ CPA* 

V 

3.80 
3.49 

. 3.46- 
3.05 
3.00 
'3.52 
3'. 30^ 
None 

. 3.67 

' '3 AO. 

2.80 
3.39 
3.53 
None 

3. 2D 
if:3.80 

3.40 
- 3.43 

3.33 

3.43 :. 

. 3.62^'' 
. .4\ 00 



Miller ' 
Analogies 
Test** 



49 
45 
55 
69 
66 

' 62 
544e 
71 
52 
63.- 
' 61 . 
45 
76 
71. 
73 
79 
66* 
61. 



d 



79 
5fi 
74 



1 



Watson- 
Glaser 
Critical " 
Thinking*** 



,88 
85 , 
85»- 
89' 
91 
' 92 
72 ■ 
89 
88 
QT^ 
78 
71 
66 
77 . 
90 
79 



Cooperative 
English*** 



Graduate 
Record Exam 

Verbal Quant . 



89 
77 

83 
99 



177 


500 


. 510 


169 


480 


"680 


171 


470 • 


; 580 


'172 


' 560 


700 


17?^ - 


490 • 


*• 

■710 


166 


550 620 


167 


580 " ^' 460 


167 . 


i50 ^ 


, 580 


180 


63,0 


J, •' 
>80 


-165 


529 • ( 660 


.175 

177 .. 


. 680 440 
5"oq*. %650 


167 


590? 


720 


182 




-720 


181 


, 550 ^ 


760 


180 


640 \ 


6^0 




' 680 \ 


690 


170 


^ 630 ^ 


\ .540 


176 / 


410 ., 


\ 450 


177 




w 

" I — . 

\ 


166 








'650 


" \ 680 



* At time of admission to jjrogram 

** Raw score ^ , ' 1 

***Converted score'"' / 

a •• * 

Supported from institutional allowance .portion 

of granf^'s a project assistant; not as a trainee. > 
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Alien, Mary Anh 

' ""I * 

Boardman, Gerald 



' From 
^ . 9-69 

9-67 



Period ofvSupport. 



ipaeschner, gtepheo 



Dertton, 'Williatm • 



^Dunfee, Donald 



Daiubian', Charles* 



Escourt, Amojd 



Girotix, Roget 



ErJc : ^^/^ 



9-70 



1^ 



2-70 



9-68 



9-69 



'19-67 . 



8-)2 
'8-^9 



TRAINED DATA ' ^^^^^^ ^nd 

' •Yftar'AAt quired 
. . Vidid of Study ' or Expected 

Educationil AdministratlDn Ph.D., 8-73 
Educational Administration Ph.D., 8-69 . 



6-72 



EducationalA^teinlstration Ph.D.^ 6-72 



9-69 8-71 Educational Admir^istratioii^. D> , 8-71 



5-76 Educational Administration Ph^D, , 12-73 

S^69 Educational Adn^nistratipn PluD. , 6-70. 



8-72 



Educational Administration^ Ph.D. , 6-73 



6-70 -Educational Administration W.D^^ 6t70 




Current • ^ 
Employment ^ ^ • 

Learning Coordinator, Jefferspn 
Middle School, Madison, Wisconsin, 

.Associate Professor' of Ediicational 
Administration and Educational 
Psychology, University of Nebraska, 
Lincoln, Netraska, 
(Formerly Assistant Prgfessor of 
Educational Aclministration, 
University of Florfda\ Gainesvill^ 
Florida) 




Director of Re sear gh and Ev 
tion, St. Louis Public Schools, 
St. Louis, Mis^duri * ' 
(Formerly Assistant to the 
Director, Kendall Scheol, .Gallau- 
*d^^^^llege, Washington, D. (^) 

Directqr, Research and Evaluation ^ 
(Projfect Evaiuation), Dallas 
Independent ScTiool District 
Dallas, Texas 

(Formerly Cpordinatpr, Skyline 
Career Developiaent tent er" 
Evaluation, Dallas Independeht. ^ 
Sch^ror District, , Dallas-; Texa^X 

Associatef Professor of fMathemati^s 
Maine* Ma'rTt^me Academy, Castine^ 
Maine 

Associat^ Professor of^Educ^tion, 
Florida '/Technological University, 
Orlando; -Florida , ' '-^ 

-/ ' ^ 
/District Research Associate, 

.Philadelphia Public Schools, 

Philadelphia, P^nns^lvaiiia ^ 

Direc)tor-of Research, Duluth /\ 
Ptibljc Schools,' Duluth, Mirm/sota 
(Formerly Research Associa^te, 
Milwaukee niblic School^; 
^Milwaukee, Wisconsin) 21^ 



GramenZ'^ Gary 



Hale, James 



flankinsph, i)scar 



Jacobson, -Donald 

* ■ * •* 

Jteily, -WiiriSip,. 

J- ■ 



Matt]^(£ws, Walter 

4 

'>lcKirm,ex> Stephen 



7- 



>Ioran,.:iflli6jnas 



Nelson, Richard 



Oldiges, Donald 



Period of Supports 
From To 



> TRAINEE DATA 



Degree and 
' Year Acquired j 



6-70 



. 9-67^ 



9-67 



5X3 



8-16^. 



Field dfe^Study , or Expiected 
Educational Administration Ph.D., 5-74 



Educational Administration Ph.D., 6-70 



Current / 
Employment 



ill 



Educational Administration Ph.D.^ 1-70 



2-68 


8^^0 , J Educatoional 






9-70 


■ ' 8;-72 " ^Ediicatipnal 




'' ii , ' 


6-70. 


£1-73. jStucatfonal 







ERIC 





or 5-74 



Educational Admin is t^patiyn Ph.D., 6-71 



d^cat-: 



ional Administration ,Ph,D., 12-73 



E;^i5cational Administration f^h.D., 12-73 

• or 6-74 



Educational' Administration Ph.Di, 6-72 
Educatiojial Adn^nistration Ph.D., 6-69 



^ Research Assistant, Wisconsin * 
Researjh and Development Center, ' 
Madison, Wi scons in 

Associate Professpr of Educational 
Admini'&tratiqnT'University of New 
Mexico, Albuquerque, New Mexico 

.Principal, McCall School,- 
^hiladelphia, Pennsylvania ^ 
(Previously District Rese^(i!i 
Associate,- Philadelphia fublic 
Schools, Philadelphia, Pennsylvania 

Director, Regional^ Education 
Cexkter "C", LaCrosse, .Wisconsin*, 

Superintendent of Schools, 
Wautoma, Wisconsin, . 

CoorSnatpr for Research and 
Evaluation, Skyline 'Project, 
,D«Alas Independent School District, 
Dallas, Texas ^ / ^ 

Assistant Professor of Education 
^University of Mississippi, 
University^ Mississippi ♦ 

Educatioil Specialist, Education 

Planning Center, Borston ?ublic 

Schools, poston, Massachusetts 
. 'J 

(;onsurt?&n£, Wisconsin Department 
«of Revenue, MadirSon, Wisconsin 

Assistant Professor of Education 
•Univer'sity of Rhode Island,, ^ 
Kingston, I^ode Island 

pirector of Research, Dayton 
Public Schools; J)ayton, Ohio 
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Name 



Reimerjj* Roger* 



Totdahi; brval 



'Weight, Kenneth - 



Period of ^ Support 
From • • la, 



-9-70 



. 6-71 



9-70 ,C- 8-72 



9-69 o 8-72 



TRAINEE DATA' 



8-73' 



Degree and 
Year^'Acqtiired 
or ^Expected 



- . Field of Study . 
Educational Administration' Ph.D., 8-71 

Educational Administration Ph.D., 8-72 



Educational 'Aciministration Ph.D., '12-73 
h ■ ' ■ or -5-74' 



cational Administration Ph.D., 8-74 
. ' -. or 12-74 



Current 
Employment . - \ 

Assistant Professor of fedudation 
/- University of the Pacific, 

Stockton, California ' ^ * 

Assistant. Professor, Teacher 
Center, University of Rhode . 
^ Inland and State IGE Coordinator, 
Rhode Island Department of 
Education ' * , ^ 

Director of Research, Racine, 
Unified -^chool Districtj^ Racine,* 
Wisconsin 

Research Assistant, Wisconsin 
Research and Development Center . 
for, Cognitive^ Learning, University 
of Wts'con^n, Madison, ► Wisconsin 



> * Suijported as project assi-stant unde^ institutional 
' aliowanc^ pprtiori of* the grant /not as^ a trainee 
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E- DIRECTOR'S ASSESSMENT OF THE PROGRAM. . ^ , ' 

' ^ .This concluding, section provides an Appraisal of the X^ralning^ Program 
for Directors of Educational Research as* viewed i>y the prpgram director. 
Observations contained in this section are essentially subjective in nature, 
although^where possible data in. support of the conc^-usions drawn will be < 
cited I . ' 

. ■ I • . . ^ 

Appraisal of Q^r tain Aspects of th^ Program^ • . . 



The objectives' for the Training .Program for Directors, of Research w^re 



established on *'th€( ba6i3l|r(?f research conducted as a result of oAr' Program 
Planning Grajtit. Data gained from interviews with superintendents, directors 
of research and other personnel in large public school systems were utilized . 
to specif y^the objectives for the program. The^- objectives were reviewed 
annually t>y the program staff (Profe%sors^Rossmiller, Lipham.and Mclsaac) 
to -assure that they remained appropriate in the light of our ob^rvations and^ 
experiencjB- .gained in supervisory ivisits Xo interns. No changes^were made / 
in the major program object^^^es^during th'e' course of the program, ^e believe 
that the program objectives' were appiiopriate, and we.*would not change the 
objectives if we were to conduct another .program of a similar natur^.^ 

CoQversatiofis with school district personnel who worked closely wi^^^^^^^^^^^ ^ 
bur trainee-interns and data cTbtained from the trainees themselves led- ufe 
to conclude, that the content and focus Of the program was, with few^excep- 
tions,*jrelevant and appropriate. We did identify professors- (and courses) . 
who could contribute ^much to the preparation, 'of trainees and this information 
was utilized in advising trainees with regard to their progMms pf study. . 
We found that informal learning experiences, such as meetings with personnel' 
5f research and developtoent agenci^ on the Un^(^ersity campus and in state 



education agencies, and field trips- to visit public^school r^e^^h depart- 

merits, were an extremely valuable portion* of the program. These activities 

served to sensitize trainees to the demands and expectations confronting 

research-development-dissemination-evaluatibn personnel as well as ta build 

a strong esprit de corps and ^ensS~"^5f^urpose among traijj^s. Attendance 

at professional meetings such as tihose of the American Educational Research 

* ~ ' L , 

Association also Was regarded by trainees as a valuable learning experience. 

Our program was carefully designed to provide maximum flexibility.' 
This f Iexibi41ty^_enabied^ju5 to accommodate easily trainees who had Acquired ' 
a substantial amount of graduate level preparation prior tp ^the time they 
entered ^the program and thus avoided redundancy of course work. Although the 
program was designed to provide u^ to thtee yfears of study, most^of our trainees 
completed the^p/ogram in less thaa, three years, .The program* s flexifcility 
also pennitted us to exercise considerable discretion in counseling trainees 
SO that we could continue in the program those trainees who had not, in our 
judgment, mastered the knowledge and skills required for effective job- per- 
formance. If we were to direct another similar program again, we ^ould 
attempt to preserve maximum flexibility in both content and duration, thus 
permitting the director and program staff to exercise discretion in designing 
individual programs of study tailored to meet the specific needs of each 
trainee. ' - s ' 

^ Three members of the faculty— Professors Rossmilleir, Lipham, and Mclsaac — 
werej3ivailable for student advising and internship supervision. These three ' 
staff members contributed spo^cial expertise in complementary f ields;.,Prof essor 
Rossiniller in educational finance and research management , J^^ro^ssor Li^Jiam 

f A 

in organizational theory and behavior, and Professor Mclsaac in research 
design and comguter applications. In addition, other faculty members in -thL- - 
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Department of Educational Administration and in bther departments iiv the 

University gave generously of ^heir time in providing advice and consultation 

.,to trainees, partitiularly with regard to their dissertation research and other 

research interests, . • ^ ^ ' 

The criteria employed in .selecting trainees ^ for participation in the 
' / ' ' ^ . • ^ ^ 

program wete very effective. No trainees dropped from the program and all 

trainees either have received the Ph.D.- degree or will receive the degree 

in the near future. All trainees liiade excellent academic progress and nearly 

^ all of them completed the Ph.D. degree program in less time than the typical 

student in the Department of Educational Administration. Recruitment of 

trainees was conducted on a national basis and trainees resided in the fol~ 

lowing states at the time of their'' selection: Arizona, Florida, Georgia, 

Hawaii, Massachusetts, Minnesota, Ohio, Oregon', Pennsylvania, Rhode Island,, 

l^shington and Wisconsin, n^e enjoyed only modexate success/ in recruiting 

trainees 'from ethnic minority gtoups. We were able to recruit one black- 

^ trainee and one woman. With regard ^S,^ class size, we believe thali^a group 
of five or six trainees is the optimum size to begin training each year. i 
In a program 'of three years duration 15 to 18 students would be in training 
at any point' in 'time. We feel that a group of five or six trainees beginning 
.iftch- year permits intensive individual counseling, facilitates the/ arrangement 
of satisfactory internship experiences, and permits appropriate placement of ^ 
trainees completing the program. 

The existence' of federal support was indispensable to the Success, of 

^ this program. Grant funds made it possible to Arrange internships in out^ 
standing* research departments without regard to geographic location, funded 

>. » . . ' * ' 

travel to pj^ovide adequate supervision of interns, and provided support for 



able students, who would not otherwiae have been able to undertake two or three 
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years of "graduate study. There were no sttiji^ts in the Training Program for 
Directors of Research who were not aided— either through tfa^li^ee's^iRS/or 
-through pay^iefct assistantships funded frofi the institutional allowance portl 
of our grant. Trainees in tUis program were drawn from a Wider geographic 
area than non-aided students, completfed the program more rapidly -than non-aided 

^ ' - ^ - ' , . - . - i- 

studWtff, and chose careers ioore directly related to educational research 

and development work than non-aided students. 

^ Without federal support there will be no formal Twining Program for 

Directors. of Research. ' Although the tiourses j^hich comprise the program will 

'^he available, there will be no organized program in the absence of external- 
/ * * ' * 

support from some source. Support for students engaged in- training is 

indispensably, partipularly if one wishes' to ptovide realistic practicum 

?erieno^ as .an Integra!^ part of a training program. 

Major Strengths of the Program » ^ • 

^ Several major strengths of; the program can be identified '^and will be 

discussed in the following paragraphs • ' The order in which they are discussed- 

is indicative ^of neither in^o rtpce nor priority. Rather, they represent 

segments of an integrated program concept and thus cannqt be separated. . - 

One major strength of the program ^as ^a sharp focus on a focal role, 

- * the position of director of research, and clearly stated obj^ectives which 
^ sc - . . , ' 

guided the development of uni^quely personalized programs of study ^or trainees 

while maintairrtfTg a common program focus. The program JEoc-us anj^ objectives ; 

^ tabled the program* ^^^f to counsel 'ef^ctively individua^ trainees and to 
design individualized programs of study, but ilwAys with ^he role of director 
of research and the requisite skills needed for success in. this position 

clearly^ JiL mind_»- ^ ^ ' 1 
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A second major strength of the program was its flexibility. Achieving 
maximum flexibility was an important criterioiv In designing the program. 
It was recognized Vhat trainees wer^^^ likely to come' firom a variety of 



backgrounds in- t^rms of both their work experience and theit academic . 
* ♦ • ^ * 

preparation. We anticipated that some trainees ,would enter the program with 
a substantial amount of graduate. woq^fe^^lready completed and others would have 
completed little any graduate work. It ^Iso wa5*'^cognized that the nature 
of the academic preparation of ^trainees would probably differ- widely. Con- i 
sequentl^ it was important ^o focus on building the professional and inter- 
personal skills needed by directors of research while a^the same time avoiding 
redundancy in training/ef forts. -The flexibi^Lity built ipto the program 
permitted the selection of appropriate course wo •for eacTi trainee i;^ther 
than requiring' all traljietes to "jump the' same hurdles." The program flexibility 
^ also 'permitted effluent ijtili^ation of the vast resotirces of the University 
4| of Wisconsin-Madison. ^ * ■ - ^ 

A third majpr source of program strength, and one. closely related to 
the comments made in tl^e preceeding discussion, is direc^y related to the 
unique structure of the Schodil'^pf Education at <^e University of Wisconsin- 
Madison. All members of the faculty who teach courses in which prospective 
teachers aTC enrolled are voting member^ of the faculty 'of the School of 
Educat^^n. TPiis, organizational structure creates a climate whl.ch facilitates 
the development . of close working^elationships between colleagues in a wide 

\/ ' 

* variety of disciplines and, departments. Thus, it i^ 'easy to draw upon the 
intellectual resources of a >^ide* variety of departments for both formal course 

^ work and informal learning activities. The advantage of program fle:feibility 
..and close\interdepartmental ties is perhaps be§t* illustrate^ by the fact that 
only two new courses were developed specifically for the Training Program for 
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Directors of Research* The imlqvjtness 'o§ the program lies in the. fact that 
the vast intellectual resources of xhe total University could be tapped in 
designing appropriate prograais for individual students* It was possible, 
for|fexample, .to 'dr^w upon the resources of the Universi^-Survey Research 
LalJot^tory to provide trainees with both course work arA field experience i^n 
survey research. Personal contacts by program staff \^ith faculty members in 
Other departments directed their atteation to the specific needs and i^nterests 
of .our trainees so, that these needs and interests could be ac^mmodated in J 
easting courses thro^t^h d i f f ^r en tia of ass^ignments , readings, and similar 
activities* In short, the cliallenge in conducting such a program at the 
University of Wisconsin-Madison lies not in the development of unique new 
materials but in the identif idation and proper utilization of existing 
resources located in diverse departments throughout the University. > 

Hie trainees themselves were another major strength of the program. The 
selection criteria which were applied coupled with recruitment s^ctivities . 
/which dctively sought recommendations from persons working in ressBrch and 
development offices enabled us to identify trainees who wer^ able, motivated, 
and commit4:ed to^esearcli and development in education at thejschool district, 
state education agency, or universitjf^level. Th^ ef feS^veness of^'our 



LC^n agency, or university j 



selection^criteria is reflected by tihe absence .of program "drpp'outs," the rapid 

progress of trainees toward completion of the Ph*D. degree, and the placement 

of persons in signiflc^lit^leade in school districts, tmiver- ^ 

sities, and other educational agencifes.' . - ' r\ ' * 

y . ' - 1 ^ , , 

Yet another major" strength of the program wa^ the research internship. 

The program staff attempted to identify leading research agencies and indi- 

vlduals throughout the United States and tb place interns with such individuals 

and agencies* Geographic location was not a limitdiig factor in inte^mship 

ERIC 



pldcements. We used a substantial pWtion of o,ur Institutional allowance 

to support travel in^rder to identify, the mos^t appropriate, internship 

. • \ ' ^ 

f * ' \ ^ 

placements and) "to' make frequent supervii^ory, vi^ts to interns. Trainee^ 

were ' universally enthusiastic, with regard to their internship experiences. . 

Their willingness* to relocate themselves and their families, freq^iently over 

great distances, to take advantage of internship opportunities- attests, to the 

importance attached to the internship experience by both the program s^taff 

and the ttainees. We also gave attention to the identification of ap^propriate 

"role models" when evaluating potential intemshOjP' iocations. We sjiught to 

provide each trainee with 'direct experience with an .individual who could 

provide an appropriate role model o^SJ^n effective research director. 

Closely related to tHe pr£grticum experience was the placement of trainees 

in appr6priate positions upon -completion of the program. In nearly all cases 

\ * > 

trainees were offered permanent positions in tlie organizations in which they 

. ■ \ . , S . . 

interred. Some trainees accepted such offers, others chose to return to 

campus to complete the^ Ph.D. degree, and some accepted positions elsewhere. 

^pi^opriate* placement was mot a problem; in effect, we cotild have placed at 

least twice as many trainees had they been available. \ ^ * 

« Major Problems in the Program ^ ' \ • s 

/ Two majoV problems 'which created difficulties for the progr^itn 'directoSp 

can be identified. Although they did not significantly imp^ir^^ihe success 
*" \ . 

~of the program, they did interfere with' systematic ^laoD^rig and o£<tei> r.equired 

compromises be made between the *'desir able and- the possible. 

One major problem wal^ the uncertainty, the irregtilarity, and^ thdlatehess 

^ \ \ 

of program funding. - Recrulttaerit of the best qualified tjainees requires 

considerable lead time. Too frequently sufficient lead time was not available 
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and we were confronted with the ta^k of recruiting several' candidates very ' 

late in the- season* Fortunately, we generally had a backlog of applicants 

to which we could turn but this waJs no substitute for adequate lead time in 

order to recruit the best^ possible candidates for traineeships. We believe 

that had adequate lead timeMjeen available each year, we could have recruited 

trainees of even higher quality who would have lent even greater luster to 

the proeifam. 'It often was difficult, for example, to assess adequately a 

pjo^ective trainee *s degree of commitment t/ a career in educational r ic 

in the time available* It al^o was difficult to recruit we.ll qualif^L^d \ 

candidates from ethnic minorities when the lead time was short. 

' A' second > major, probleij^ was the inadequate size of the institutional 

allowance. D^ring the course of the training program tuition &t the ^University 

of Wisconsin-Madison increased substantially .from year to^year while the ^mount 

^of institutional alfftwance remained constant. Tuition reached a pdnt wh^re^ 

we could -hot afford to award traineeships to qualifdedl out-of-state students 

becatise- the institutional allowance was not sufficient to cover tuition for 

these students for a full twelve-month periods This shor€f^ll necessitated ^ 

particularly intensive efforts to i^ecruit wiscpnsin residents for whom tuition^ 

was substantially less* .Only by awarding traineeships to a substantial number 

of Wisconsin residents could we afford to recruit out-of-state students to 

* 

enter the program. ' As /tuition consumed ^a larger and lax*ger portion, of the 
institutional allowance, it became increasingly difficult to bring In outside 
consultants, to subsidize travel of trainees to atteiid appropriate professional 
meetings and for the staff to make frequent supervisory visits to trainees^ 
during their internship experience. Fortunately, -members of the program staff 
wer^/tfot requir^ tp be paid from^the institutional allowance, but carried on 
theia?.work in program direction and in teaching and advising students 
part of their regular university load.. During the last two years of th^ 
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program', the institutional allowance was not 'adequate to cover even' the essen- 
. tial costs incurred in operating the program. 



Overall Evaluation of the Program - ^ . ^ 

'we believe that by w standard the- Traliila^>:?^o^@|or Dir^^^^^ 

of Research must be judged as 'successful. A^otal af .^^students received ■ , 
support through the program betwaen July 1,. 1967, and August 31,. 1973. ' . ^ 

(IWo students v?ere supported ^ly from^January, \973, through August, 197^;., 
they were appointed to fill vacancies irfeated" when two students completed the 
• ' prtfgrafli more rapidly than had ■ been ^^i^p^ed. ) yighteen studefits have 
completed all program requirements ali^ave received-the Ph.D. degree; ' four, ' 
have cp4lete(5 all course and> r^esideifS requirements, are currently writinj^ 
- Ph.D. dissertations, >d are expected to completfe all^quirements for the . , 
Ph.D. degree during the 19^-74 academic year; and one is preparing a disserta- 
tionWoposal and is expected to complete the Ph.D. degree ^during the 1974-73 

academic year. - * •< - 

■ Elev.en t^inees who have eithe# completed the' program or who are currently 
working on dissertations' hold research and/or admihislfrative positions in 
' pHiblic school systeL; ^ven are -currently employed as professors; three 
are employed ini^ntermediate or state' educational agencies; and two are students 
"completing their studies at the University. (The two- students who are Still 
'lio'mpleting th-eir Studies are currently Wloyed by |he Wisconsin R&D Center 
as research assistants.) All trat,nees are actively involved in educational 
research .and developmi^t activities^in public school systems, intermediate 
or state educational agencies, or institutions of higher leamin*^.., 

nl^Wct that we have in no Instance found' it .necessary to drbp a student 
''-from the pro^^i once he had been accej|bd is further evidence of success. 
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All 23 students recived support have either successfully completed ' 



the program -or will complete the program in. the near f^ure. Thus jS(."oulr 

selection criteria apparently were adequate to identify and select persons 
• with b6th the requisite academic ability and the cbmmitment to pursue career . f 

"^oals ^in educational research and development., 

**The overall evaluation of trainees always has been positive* They have- 

provided some very useful, constructive criticism which has enabled the 
' .program''staf/* to improve the academic counseling of- students and tb improve • 

the ;Lntemship eitperience for students* Section C of this report contained 

excerpts from program evaluations provided by both trainees atrd' research 

' ^ ' "... 

directors who supetrvised interns. These ^statements provide additional evi- 

'dence in support of the judgment that the ^o^i;am has bfeen highly successful. 

No problems were encountered in p-iacing trainees' in jobs for which they 

were trained. Most traineete had" a choi6e of several jobs. Some who began 

the program intending to pursue careers in public school of sti^eeducation ' j 

agencies decided* to pursue career^ in higher educat;ion and, chose profe^sorj ' 

fiOiips In preference J:o public school positions. They .have' frequentlx' expressed ^ 4 

the opinion that ^the experience gained as a result of theit" trai^iig and 

Internship provide a balanced perspective of the problems 'asso^lSted with ^' 

" fostering change in school programs. Ihey feel that their -teaching and 
research contributions asjrofessors are particularly enriched by the exper- 
ience gained in the research internship. ^Undoubtedly, the graduates of the . 

^ program will continue to ma^e significant contributions in 'their chosen , 
fields during the course of their prdfessional^careers. x 



Plans for Continuation of the Program - - 

It w£u: not ,be possible to continue the Training Program for Directors 
of Research without federal support. Although the courses which comprised 
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thel^ogram will be aviable.-dt will b; impossible -without Jed^al support 

' * ' ,^hich have 




to provide and superyije research internships of the high qualit^^ 
chara;:terized the progL i. "the past. , Also, It will not be possible to screen 
careMy students whcl wish to become Inyolved in the pro^gram. The avail- 
. ^iiity of support fol trainees made it^ possible to' exercise considerable 

discretion, in selectig candidates. • The program staff .has concluded that it 
'^s.not reasonable tc^continue the progr'am in its present form without federal " 
Support* 

• - An attempt will be> made \o provide appropriate couiisellug for students 
who Wish t5 pursue Lreers-in educatlon.al "research and development in local, 
ix^termediate. ^r stL educational agencies:" To the extent 'pc|ssible,, research 
T ix^ternships in the f i.c^nsin R & D Center, in Wlsconsin^public school systems, 
^ and tn'the State Jpartment of P«blic^ t^I^uctlon will be arranged. However, 
without support for traliiees it will be difficult to exercise the degre^e of 
control over the research intern's activities and Jt" will be impossible to- . 
, exercise a veto power over internships. Without federal iupport, the Progi^am 
' for Training Directors of Research will be but a shadow of the program which ' 
has been conducted during 'the past six years. ^ . - ^ ^- 
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